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	( About Me and My School (  
(Key Stage 1)

	Name:_________________                     School:_____________

Year Group:_____________                      Age:_____

 Girl        Boy         (Please tick)                                           

Here are some statements about you.  Read each statement and then circle one of the ‘Yes’, ‘Don’t Know’ or ‘No’ boxes. 



	1
	I try to help people when they are sad.
	Yes
	Don’t know 
	No

	2
	I sometimes forget what I should be doing.
	Yes
	Don’t know 
	No

	3
	I know what things I’m good at.
	Yes
	Don’t know 
	No

	4
	Other children want me to play with them.
	Yes
	Don’t know 
	No

	5
	I can tell when I feel sad. 
	Yes
	Don’t know 
	No

	6
	I can tell when I feel happy.
	Yes
	Don’t know 
	No

	7
	I know when my friends are starting to get sad. 
	Yes
	Don’t know 
	No

	8
	I know when my friends are starting to get angry.
	Yes
	Don’t know 
	No

	9
	If the work is hard I still try to do it.
	Yes
	Don’t know 
	No

	10
	I calm down quickly after I have got angry.
	Yes
	Don’t know 
	No

	11
	I get upset if I can’t do my work.
	Yes
	Don’t know 
	No

	12
	I like my class.
	Yes
	Don’t know 
	No

	13
	I work quietly in my class.
	Yes
	Don’t know 
	No

	14
	I can talk to my teachers about anything.
	Yes
	Don’t know 
	No

	15
	I can take turns.
	Yes
	Don’t know 
	No

	16
	I like me.  
	Yes
	Don’t know 
	No

	17
	I am good at some things.
	Yes
	Don’t know 
	No

	18
	I can work by myself.
	Yes
	Don’t know 
	No

	19
	The teachers in my school are fair.
	Yes
	Don’t know 
	No

	20
	Playtime is fun.
	Yes
	Don’t know 
	No

	 21
	Sometimes other children are unkind to me.
	Yes
	Don’t know 
	No

	22
	I sometimes bully or pick on other children.
	Yes
	Don’t know 
	No



	23
	I tell the teacher if anyone is unkind to me.
	Yes
	Don’t know 
	No

	24
	I want to do well in my work.
	Yes
	Don’t know 
	No

	25
	I like coming to school.
	Yes
	Don’t know 
	No

	26
	I like lunchtime.
	Yes
	Don’t know 
	No


Thank you for your help! (
	( About Me and My School  
(Key Stage 2)

Name:_________________________                     School:_______________ 

Year Group:____________________                      Age:___________
                                                                                        Girl        Boy         (Please tick)                                           

Here are some statements about you.  Read each statement and then put a tick in one of the boxes.  Make sure you do each statement.



	
	
	Strongly Agree
	Agree
	Not Sure
	Disagree
	Strongly Disagree

	1. 
	I try to help people when they are unhappy.
	
	
	
	
	

	2. 
	I often forget what I should be doing.
	
	
	
	
	

	3. 
	I know what things I’m good at.
	
	
	
	
	

	4. 
	I often lose my temper.


	
	
	
	
	

	5. 
	I get annoyed when other people make mistakes.
	
	
	
	
	

	6. 
	I can describe how I am feeling most of the time.
	
	
	
	
	

	7. 
	I get upset if I don’t do something well.
	
	
	
	
	

	8. 
	I find it difficult to make new friends.
	
	
	
	
	

	9. 
	I know when people are starting to get upset. 
	
	
	
	
	

	10. 
	If I find something difficult I still try to do it.
	
	
	
	
	

	
	
	Strongly Agree
	Agree
	Not Sure
	Disagree
	Strongly Disagree

	11. 
	I’m easily hurt by what others say about me.
	
	
	
	
	

	12. 
	I calm down quickly after I have got angry or upset.
	
	
	
	
	

	13. 
	Other children let me play with them.
	
	
	
	
	

	14. 
	I laugh at other children when they get something wrong.  
	
	
	
	
	

	15. 
	I am usually calm.
	
	
	
	
	

	16. 
	I have lots of friends at school.
	
	
	
	
	

	17. 
	I find it easy to pay attention in class.
	
	
	
	
	

	18. 
	I worry about the things I can’t do well.
	
	
	
	
	

	19. 
	I like my class.
	
	
	
	
	

	20. 
	I work quietly in my class.
	
	
	
	
	

	21. 
	I want to do well in my work.
	
	
	
	
	

	22. 
	I sometimes leave the room without permission.
	
	
	
	
	

	23. 
	I get on well with my teacher/s.
	
	
	
	
	

	24. 
	I sulk or argue when I am told off.
	
	
	
	
	

	25. 
	I can ask a question and wait for an answer. 
	
	
	
	
	

	26. 
	I can take turns.
	
	
	
	
	

	27. 
	I listen well in class.
	
	
	
	
	

	28. 
	I am happy being me.  
	
	
	
	
	

	
	
	Strongly Agree
	Agree
	Not Sure
	Disagree
	Strongly Disagree

	29. 
	I am good at some things.
	
	
	
	
	

	30. 
	I can work without my teacher’s help.
	
	
	
	
	

	31. 
	I get up and wander around the classroom.
	
	
	
	
	

	32. 
	Playtime is fun.
	
	
	
	
	

	33. 
	My teachers are fair in the way they treat us.
	
	
	
	
	

	34. 
	It is easy to work in my class.
	
	
	
	
	

	35. 
	I can talk to my teacher about anything.  
	
	
	
	
	

	36. 
	I am sometimes picked on or bullied by other children.
	
	
	
	
	

	37. 
	I can tell the teacher if anyone is unkind to me.
	
	
	
	
	

	38. 
	I sometimes bully or pick on other children
	
	
	
	
	

	39. 
	I like coming to school.
	
	
	
	
	

	40. 
	I like lunchtime.
	
	
	
	
	


Thank you for your help! (
National Curriculum Framework for PSHE & Citizenship Key Stage 1 with mapped SEAL opportunities

	Developing confidence & responsibility and making the most of their abilities  
	TH1
	TH2
	TH3
	TH4
	TH5
	TH6
	TH7
	Not there
	Notes

	1
	a
	To recognise what they like and dislike, what is fair and unfair, and what is right and wrong
	1
	2
	3
	
	
	6
	
	
	

	1
	b
	To share their opinions on things that matter to them and explain their views
	
	2
	3
	
	
	6
	7
	
	

	1
	c
	To recognise, name and deal with their feelings in a positive way
	1
	2
	3
	4
	5
	6
	7
	
	

	1
	d
	To think about themselves, learn from their experiences and recognise that they are good at
	1
	2
	3
	4
	
	6
	7
	
	

	1
	e
	How to set simple goals
	1
	2
	3
	4
	
	
	7
	
	


	Preparing to play an active role as citizens
	TH1
	TH2
	TH3
	TH4
	TH5
	TH6
	TH7
	Not there
	Notes

	2
	a
	To take part in discussions with one other person and the whole class
	
	2
	3
	
	
	
	7
	
	

	2
	b
	To take part in simple debate about topical issues
	
	
	
	
	
	
	
	*
	

	2
	c
	To recognise choices they can make, and recognise the different between right and wrong
	1
	2
	3
	
	
	6
	7
	
	

	2
	d
	To agree and follow rules for their group and classroom, and understand  how rules help them
	1
	
	3
	
	
	6
	
	
	

	2
	e
	To realise that people and other living things have needs, and that they have responsibilities to meet them
	1
	
	
	
	
	
	
	
	

	2
	f
	That they belong to various groups and communities, such as family and school
	1
	
	
	
	
	
	7
	
	

	2
	g
	What improves and harms their local, natural and built environments and about some of the ways people look after them
	
	
	
	
	
	
	
	*
	

	2
	h
	To contribute to the life of the class and school
	1
	2
	3
	
	
	
	
	
	

	2
	i
	To realise that money comes from different sources and can be used for different purposes
	
	
	
	
	
	
	
	*
	


	Developing a healthy, safer lifestyle
	TH1
	TH2
	TH3
	TH4
	TH5
	TH6
	TH7
	Not there
	Notes

	3
	a
	How to make simple choices that improve their health and well-being
	
	
	
	
	
	
	
	*
	

	3
	b
	To maintain personal hygiene
	
	
	
	
	
	
	
	*
	

	3
	c
	How some diseases spread and can be controlled
	
	
	
	
	
	
	
	*
	

	3
	d
	About the process of growing from young to old and how people’s needs change
	
	
	
	
	
	
	7
	
	

	3
	e
	The names of the main parts of the body
	
	
	
	
	
	
	
	*
	

	3
	f
	That all household products, including medicines, can be harmful if not used properly
	
	
	
	
	
	
	
	*
	

	3
	g
	Rules for, and ways of, keeping safe, including basic road safety, and about people who can help them stay safe
	
	
	3
	
	
	
	
	
	


	Developing good relationships and respecting the differences between people
	TH1
	TH2
	TH3
	TH4
	TH5
	TH6
	TH7
	Not there
	Notes

	
	a
	To recognise how their behaviour affects other people
	1
	2
	3
	4
	5
	6
	7
	
	

	
	b
	To listen to other people and play and work cooperatively
	1
	2
	3
	
	5
	6
	7
	
	

	
	c
	To identify and respect the differences and similarities between people
	1
	2
	3
	
	
	6
	7
	
	

	
	d
	That family and friends should care for each other
	1
	2
	3
	
	5
	6
	
	
	

	
	e
	That there are different types of teasing and bullying, that bullying is wrong, and how to get help to deal with bullying
	
	
	3
	
	
	
	
	
	


National Curriculum Framework for PSHE & CITIZENSHIP KEY STAGE 2 with mapped SEAL opportunities
	Developing confidence and responsibility and making the most of their abilities
	TH.1
	TH.2
	TH.3
	TH.4
	TH.5
	TH.6
	TH.7
	Not

there
	Notes

	 1
	a 
	to talk and write about their opinions, and explain their views, on issues that affect themselves and society
	
	2
	3
	
	
	6
	7
	
	

	 1
	b 
	to recognise their worth as individuals by identifying positive things about themselves and their achievements, seeing their mistakes, making amends and setting personal goals
	1
	2
	3
	4
	
	6
	7
	
	

	 1
	c 
	to face new challenges positively by collecting information, looking for help, making responsible choices, and taking action
	1
	2
	3
	4
	
	6
	7
	
	

	 1
	d 
	to recognise, as they approach puberty, how people's emotions change at that time and how to deal with their feelings towards themselves, their family and others in a positive way
	
	
	
	
	5
	
	7
	
	

	 1
	e 
	about the range of jobs carried out by people they know, and to understand how they can develop skills to make their own contribution in the future
	
	
	
	
	
	
	
	*
	

	 1
	f 
	to look after their money and realise that future wants and needs may be met through saving.
	
	
	
	
	
	
	
	*
	

	Preparing to play an active role as citizens

	 2
	a 
	to research, discuss and debate topical issues, problems and events

	
	2
	3
	
	
	
	
	
	

	 2
	b 
	why and how rules and laws are made and enforced, why different rules are needed in different situations and how to take part in making and changing rules
	1
	
	3
	
	
	
	
	
	

	 2
	c 
	to realise the consequences of anti-social and aggressive behaviours, such as bullying and racism, on individuals and communities
	
	2
	3
	
	5
	6
	
	
	

	 2
	d 
	that there are different kinds of responsibilities, rights and duties at home, at school and in the community, and that these can sometimes conflict with each other
	1
	
	
	
	
	6
	
	
	

	 2
	e 
	to reflect on spiritual, moral, social, and cultural issues, using imagination to understand other people's experiences
	1
	2
	3
	
	5
	6
	7
	
	

	 2
	f 
	to resolve differences by looking at alternatives, making decisions and explaining choices
	
	2
	3
	4
	
	6
	
	
	

	 2
	g 
	what democracy is, and about the basic institutions that support it locally and nationally
	
	
	
	
	
	
	
	*
	

	 2
	h 
	to recognise the role of voluntary, community and pressure groups
	
	
	
	
	
	
	
	*
	

	 2
	i 
	to appreciate the range of national, regional, religious and ethnic identities in the United Kingdom
	
	
	
	
	
	
	7
	
	

	 2
	j 
	that resources can be allocated in different ways and that these economic choices affect individuals, communities and the sustainability of the environment
	
	
	
	
	
	
	
	*
	

	 2
	k 
	to explore how the media present information.

	
	
	
	
	
	
	
	*
	

	Developing a healthy, safer lifestyle
	
	
	
	
	
	
	
	
	

	 3
	a 
	what makes a healthy lifestyle, including the benefits of exercise and healthy eating, what affects mental health, and how to make informed choices
	
	
	
	
	
	
	
	*
	

	 3
	b 
	that bacteria and viruses can affect health and that following simple, safe routines can reduce their spread
	
	
	
	
	
	
	
	*
	

	 3
	c 
	about how the body changes as they approach puberty
	
	
	
	
	
	
	
	*
	

	 3
	d 
	which commonly available substances and drugs are legal and illegal, their effects and risks
	
	
	
	
	
	
	
	*
	

	 3
	e 
	to recognise the different risks in different situations and then decide how to behave responsibly, including sensible road use, and judging what kind of physical contact is acceptable or unacceptable
	
	
	3
	4
	5
	
	
	
	

	 3
	f 
	that pressure to behave in an unacceptable or risky way can come from a variety of sources, including people they know, and how to ask for help and use basic techniques for resisting pressure to do wrong
	
	2
	3
	
	5
	
	
	
	

	 3
	g 
	school rules about health and safety, basic emergency aid procedures and where to get help.
	
	
	
	
	
	
	
	*
	

	Developing good relationships and respecting the differences between people
	
	
	
	
	
	
	
	
	

	 4
	a 
	that their actions affect themselves and others, to care about other people's feelings and to try to see things from their points of view
	1
	2
	3
	4
	5
	6
	7
	
	

	 4
	b 
	to think about the lives of people living in other places and times, and people with different values and customs
	
	
	
	
	
	
	7
	
	

	 4
	c 
	to be aware of different types of relationship, including marriage and those between friends and families, and to develop the skills to be effective in relationships
	1
	2
	
	
	5
	6
	
	
	

	 4
	d 
	to realise the nature and consequences of racism, teasing, bullying and aggressive behaviours, and how to respond to them and ask for help
	1
	2
	3
	
	5
	6
	
	
	

	 4
	e 
	to recognise and challenge stereotypes
	
	2
	3
	
	
	
	
	
	

	 4
	f 
	that differences and similarities between people arise from a number of factors, including cultural, ethnic, racial and religious diversity, gender and disability
	1
	2
	3
	
	
	6
	7
	
	

	 4
	g 
	where individuals, families and groups can get help and support.


	
	
	3
	
	
	6
	
	
	


Staff Health and Well-Being Questionnaire

	A workplace which manages its pressures well


	Where are we on this scale?
	A workplace where the pressures are causing people problems

	Our communications are clear and effective.


	5    4    3    2    1
	Our communications are ineffective. It is easy to feel isolated.


	Support is available to us as employees in terms of counselling, advice, and ways of dealing with grievances, conflicts or harassment.


	5    4    3    2    1
	There does not seem to be much support. Conflicts, grievances and harassment are not dealt with effectively when they occur.

	Employees are involved in the decision-making process. We have some control over our work.


	5    4    3    2    1
	Our involvement in the process of decision-making is slight or tokenistic. We have little control.

	There is flexibility and support where possible over working hours, job-sharing, childcare, or home difficulties.


	5    4    3    2    1
	Commitments outside work are not recognised, supported or valued.

	We work well together. We have our bad days, but morale is mostly good.


	5    4    3    2    1
	Not everyone co-operates. Morale is brittle, with some back-biting.

	People are well matched to the jobs they have. Objectives are clear, and people usually receive enough training.


	5    4    3    2    1
	Some people are ill-matched to their roles. Skills under-used; objectives vague. We really need more training.

	We’ve had some training in managing stress. We try to support one another.


	5    4    3    2    1
	We’ve had no stress management training. Stress equals weakness!

	We feel really valued within this organisation; proud to work here.


	5    4    3    2    1
	We don’t feel valued, working here. It is dispiriting.


Healthy Schools Staff Health and Well-Being Handbook (2002) 

Visiting the Wells













Emotionally-literate classrooms

Give your rating on each of the scales below where 1 = very low and 10= very high, for how you think your classroom scores.

1. The physical environment is comfortable, welcoming, stimulating and shows that every child is valued.  (Think of space, heating, lighting, colour, noise, resources, display)
1         2         3        4         5         6        7        8        9         10

2. The teacher is comfortable and relaxed with the class and uses humour appropriately.

1         2         3        4         5         6        7        8        9         10

3. The children are fully engaged with the activity and work is differentiated appropriately

 1         2         3        4         5         6        7        8        9         10

4. There is frequent, specific and targeted praise including praise for all pupils at some time of the day

1         2         3        4         5         6        7        8        9         10

5.   The marking of children’s work is positive, personal and impacts   future progress, assessment is used to inform future planning.

1         2         3        4         5         6        7        8        9         10

6.  Children are able to express their feelings and opinions in front of their peers and the teacher, and feel comfortable in doing so.

1         2         3        4         5         6        7        8        9         10

7. Children are encouraged to interact with each other. (Co-operative learning and group activities, talking to peers encouraged to bounce off ideas)
1         2         3        4         5         6        7        8        9         10

8. There are clear student agreements on appropriate ground rules, routines and code of conduct.

1         2         3        4         5         6        7        8        9         10

9. Behaviour is generally good and any challenging behaviour is managed calmly, humanely and consistently– pupils and staff feel safe and secure.

1         2         3        4         5         6        7        8        9         10

10. There is good communication with parents and they are welcomed as visitors.

1         2         3        4         5         6        7        8        9         10

11. Pupils are given a real say in decision making in class and in influencing the life of the school.

1         2         3        4         5         6        7        8        9         10

12. Children show mutual respect towards each other irrespective of differences - positive comments are exchanged and there is no bullying, teasing or put-downs

1         2         3        4         5         6        7        8        9         10

Take your five lowest scores and think of one action you can implement which will help raise your given rating on each scale by 1 point.  List below your action plan.

Actions

1………………………………………………………………………………………………………………………………….

2………………………………………………………………………………………………………………………………….

3………………………………………………………………………………………………………………………………….

4………………………………………………………………………………………………………………………………….

5…………………………………………………………………………………………………………………………………..

Promoting social and emotional skills in the classroom - Key questions

Creating a positive learning environment

How do we ensure that we create and nurture a positive and safe environment which is emotionally, socially and physically supportive for learning?

E.g. Keep the classroom tidy and attractive with routines established for clearing up.
To what extent do you plan the lesson based on individual needs?

How do you articulate the values and expectations of the school with regard to social and emotional skills in your planning, organisation and teaching? 

Is confidentiality understood?

Do your pupils understand and work in different settings and environments?

Self-awareness

How are pupils helped to have a positive identity within the class? 

E.g. Use praise and positive language.
Managing feelings

To what extent do pupils manage their behaviour according to the expectations agreed by staff and pupils? 

E.g. Encourage pupils to stop and think before acting.
Do pupils use vocabulary related to social and emotional skills?

Motivation

How are positive attitudes to learning encouraged before and during the lesson? 

To what extent do they organise their own learning? And support the learning of others? 

E.g. Exemplify where there are opportunities to develop pupils’ own learning and encourage peer support.

Can pupils identify their perceptions of the strengths of the group and its negative points?

How do we ensure that pupils find learning relevant, want to learn and can see the benefits; providing a personalised experience? Also, how do we make sure that pupils believe in their ability to learn and that it is within their reach?

How do we emphasise the importance of clear and positive feedback on learning that encourages self-motivation?

How do we help pupils to learn from mistakes, be persistent and take new risks?

How does the pupil learn to generalise learning to other examples and contexts and embed the learning in everyday life?

Social skills

How do we ensure pupils have the ability and opportunity to collaborate on common tasks?

How do we ensure that pupils listen to and follow instructions?

E.g. Teach, reinforce, model and revisit the skills of active listening frequently.
Do pupils observe and make use of non-verbal communication given by staff or pupils?

How are pupils taught to articulate views, opinions and judgements appropriately? 

How do pupils learn to respond respectfully to others including peers and adults? 
ACTIVE TEACHING AND LEARNING STRATEGIES FOR PROMOTING PERSONAL AND SOCIAL DEVELOPMENT

These strategies enable structured thinking to take place on any topic, and so can be used to increase the effectiveness of learning in all curriculum areas.  They provide opportunities for the development of key personal skills and qualities.

They enable effective work to be done in PSHE/Citizenship programmes without commercial resources.

Basic skills and strategies

Group forming

The group take part in activities designed to help
And trust


members get to know each other, to establish

Building


communication between them or to focus attention





On the topic under consideration e.g. Circle Time.
Setting ground

Group members agree guidelines as to how they 

Rules



will treat each other.

Active listening

Individuals listen without interrupting, and then





Give feedback designed to establish that they have





understood what the talker intended.
Assertiveness


Pairs and groups explore concepts relating to





assertiveness and practice skills.

‘Thought-shower’
Group members contribute ideas for achieving a specific task.  A scribe records everything that is said.


There is no discussion or comment during the first stage.  The second stage is to select a small number of ideas for more detailed consideration.

Card round or


The whole class or group respond in turn to a specific 

Circle work
agenda, which sometimes involves completing stem statements.

“I” statements
Participants are expected to state their own feelings and wishes using statements which include “I” rather than “you”.  A version is included for teachers as well as pupils.

Negotiation


A four step strategy includes progressive stages to 





Reaching agreement on a course of action:-

· Active listening

· Identifying and expressing personal feelings and wishes

· Making “I” statements

· Agreeing win/win solutions.

Target setting


A worksheet for personal target setting, with notes for 





teachers.

Addressing concerns –

“Fear in a hat”
A strategy for enabling pupils to express personal concerns about sensitive issues without being personally identified.

Card sort


A strategy for exploring attitudes and values through 





Sorting a number of statements according to given





criteria.  The aim is to reach consensus within the group.

Carousel


The class forms two circles, one inside the other.





The inner circle faces out, the outer circle faces in. 

Opposite people form a partnership to address a specific task for a given length of time, through discussion, sharing experiences or role play.  One circle then moves on two places.  The same or a different issue is addressed by the new partnerships.

Clarifying a concept

Groups reach a common understanding of a concept





through a sequence of activities either starting from





‘thought-shower’ or involving building a detailed 





statement from phrases or sentences contributed by





individuals.

Conflict resolution
Groups undertake a series of steps designed to lead to win/win solutions, which meet everyone’s interest at least to an acceptable degree.

Group work with an
An observer gives the group feedback on the way the

Observer
group has tackled the task, according to previously agreed criteria.

Group work with a
A consultant is available to provide information to the 

Consultant
group.  The consultant can be a teacher, student or visitor.

	Identifying

priorities
	Statement on separate cards are sorted into a sequence according to identified criteria.

      “Diamond nines”                             1
     sort into this pattern                     2    3

                                                        4     5    6

                                                           7      8

                                                               9


	

	Information

carousel
	Each group has access to a different source of information.  They identify the key issues, and send a spokesperson to communicate the issues to other groups.  The original groups reflect on what they have learned
	

	
	
	

	Interviewing a

visitor
	Groups agree and carry out a course of action to welcome and draw on the personal experience of a visitor.

	

	Line up
	Individuals place themselves on a continuum or either side of an imaginary line, to represent their personal views in response to a controversial statement.
	

	Matching

Concepts
	Two or more sets of statements about different aspects of a topic are matched according to given criteria.
	

	Problem solving
	Groups are given a specific task to achieve collaboratively.
	

	Reaching

consensus on a

course of action
	Discussion or other strategies are used to bring all group members to a common understanding or an agreed course of action.
	

	Role play
	Groups act out a given situation in order to gain understanding, and experiment with possible solutions to a problem situation.
	

	Simulation
	Individuals play a role in a simulation of a real life experience.
	


Example PSHE, citizenship and SEAL curriculum map 

	Year group
	Autumn term 1
	Autumn term 2
	Spring term 1
	Spring term 2
	Summer term 1
	Summer term 2

	Foundation

SEAL materials and foundation stage Early Learning Goals to be used
	New beginnings
	Getting on and falling out

Say no to bullying
	Going for goals
	Good to be me
	Relationships
	Changes

	
	
	
	
	
	
	

	Year 1

SEAL theme


	New beginnings


	Getting on and falling out


	Going for goals


	Good to be me


	Relationships


	Changes



	Year 1

Additional PSHE/Cross curricular

Theme to include SRE, Drug Education and Citizenship.
	
	
	Citizenship (QCA units)

Unit 2 CHOICES
	Drug Education - safety/drugs are medicines

SCIENCE
	SRE – feelings and emotions

SCIENCE
	SRE – lifecycle

SCIENCE

	
	
	
	
	
	
	

	Year 2

SEAL theme
	New beginnings


	Getting on and falling out

Say no to bullying (to coincide with Anti-Bullying Week)
	Going for goals


	Good to be me


	Relationships


	Changes



	Year 2

Additional PSHE/Cross curricular

Theme to include SRE, Drug Education and Citizenship  
	
	
	Citizenship (QCA units)

Unit 4 PEOPLE WHO HELP US
	Drug Education  SCIENCE

people to trust/help us, how to say no, alcohol & cigarettes
	
	SRE - lifecycle & reproduction, include hygiene & diseases

SCIENCE

	
	
	
	
	
	
	


Example PSHE, citizenship and SEAL curriculum map 
	Year group
	Autumn term 1
	Autumn term 2
	Spring term 1
	Spring term 2
	Summer term 1
	Summer term 2

	Year 3

SEAL

theme
	New beginnings


	Getting on and falling out

Say no to bullying
	Going for goals


	Good to be me


	Relationships


	Changes



	Year 3

Year 3

Additional PSHE/Cross curricular

Theme to include SRE, Drug Education and Citizenship.
	
	
	
	
	
	

	
	
	
	
	
	
	

	Year 4

SEAL

theme


	New beginnings


	Getting on and falling out

Say no to bullying


	Going for goals


	Good to be me


	Relationships


	Changes



	Year 4

Year 4

Additional PSHE/Cross Curricular

Theme to include SRE, Drug Education and Citizenship.
	
	
	
	
	
	

	
	
	
	
	
	
	


Example PSHE, citizenship and SEAL curriculum map 

	Year group
	Autumn term 1
	Autumn term 2
	Spring term 1
	Spring term 2
	Summer term 1
	Summer term 2

	Year 5

SEAL

theme
	New beginnings


	Getting on and falling out 

Say no to bullying


	Going for goals


	Good to be me


	Relationships


	Changes



	Year 5

Year 5

Additional PSHE/Cross curricular

Theme to include SRE, Drug Education and Citizenship.
	
	
	
	
	
	

	
	
	
	
	
	
	

	Year 6

SEAL

theme
	New beginnings


	Getting on and falling out

Say no to bullying


	Going for goals


	Good to be me


	Relationships


	Changes



	Year 6

Year 6

Additional PSHE/Cross curricular

Theme to include SRE, Drug Education and Citizenship.


	
	
	
	
	
	


Primary and Secondary National Strategy
SEAL SCHOOL SELF-EVALUATION

It is suggested that you use this tool to identify what you have already done in implementing SEAL, and where you might want to move on to next. It may be useful to highlight statements that describe your school’s state of implementation of systems that are already in place. Implementing SEAL effectively in a school is a journey, over a number of years. The self-evaluation can be used as a focus for discussion with those leading on SEAL in school to highlight descriptors that they think apply to their SEAL implementation, prompting for evidence to back up their judgements and helping identify next steps.

	
	FOCUSING
	DEVELOPING
	ESTABLISHING
	ENHANCING

	Views of learners, parents/carers and other stakeholders

[Pupil voice]
	Children have been involved in the negotiating and agreeing the class charter which reflects the principles of SEAL.

Learning and teaching approaches encourage the active involvement of the children.


	Children are actively involved in developing and maintaining the class charter.

The children are encouraged to give feedback about their learning and how they have applied this outside the current learning context.
	Children are involved in monitoring and evaluating the whole school impact of SEAL. For example, by questionnaires, involvement in class meetings and school councils.

Children are actively involved in shaping their learning. For example, through the use of collaborative group work, circle time and philosophy for children, and negotiating success criteria for the achievement of SEAL in discrete and cross-curricular opportunities.
	Children are involved in designing and implementing systems to monitor and evaluate the whole school impact of SEAL.

Children are involved in monitoring and evaluation of effectiveness of their learning of SEAL. 



	[Parents/carers]
	Parents/carers are aware if SEAL through information sent home, parents’ meetings, workshops and by attending assemblies.

There are home/school agreements about the promotion of social and emotional skills through activities at home.
	Parents/carers would have been consulted on what they would like the school to offer them to support their children’s SEAL learning.

Children use the Gold set at home. Arrangements are made for children who are not able to use the Gold set at home.
	Parents/carers are involved in evaluating the impact of SEAL.

The school offers family learning courses linked to SEAL eg Family SEAL.
	Community parent/carer ‘champions’ support other parents/carers in becoming involved with work on SEAL.

The school provides a range of opportunities to support parents.

	[Stakeholders]
	Systems are in place for consulting stakeholders as outlined in the guidance
	Views of relevant stakeholders inform planning when developing SEAL approaches within the school.
	Views of stakeholders, learners, and parents/carers are collated and shared.
	The collated views of stakeholders, learners, and parents/carers are used when contracting with external agencies to promote SEAL.

	
	FOCUSING
	DEVELOPING
	ESTABLISHING
	ENHANCING

	Leadership and management
	The school has made a commitment to implementing SEAL with clear identification of initial steps, such as appointing a co-ordinator.

The school has a clear, shared behavioural policy that includes the teaching of social and emotional skills.

All school staff have received introductory SEAL CPD and materials within school. This includes midday supervisors and non-teaching staff.

Leaders and managers in the school have high levels of understanding of the social and emotional aspects of learning and appropriate pedagogical approaches to promoting SEAL. 


	Through self-evaluation, SEAL is identified as a priority in the school improvement plan.

The behaviour policy has been reviewed in the light of SEAL to ensure that it explicitly identifies the role of SEAL in promoting positive behaviour.

Appropriate time has been allocated to support the teaching of SEAL and to developing effective learning and teaching approaches to SEAL. 

Staff are encouraged to notice and celebrate the use of social and emotional skills.
	SEAL is integrated into the school improvement plan with specific actions and outcomes.

When school policy is reviewed, account is taken of how it impacts upon SEAL development. 

Staff in school share practice and develop skills and approaches through observation, peer coaching and joint reflection.

There are formal systems in place for the celebration of social and emotional skills.
	SEAL has been embedded within management and pay structures, job descriptions and induction arrangements. 

The principles of SEAL: the ‘essence’ of SEAL is reflected in all school policy, mission statements and values.

Areas of SEAL that staff may find difficult have been identified and appropriate tailored CPD planning – for example, dealing with emotionally-sensitive issues, P4C, circle time, open-ended discussion, active learning. 

There is full use of opportunities to notice and celebrate social and emotional skills, both within school and the broader community. 


	
	FOCUSING
	DEVELOPING
	ESTABLISHING
	ENHANCING

	The quality of provision
	Staff are provided with time to familiarise themselves with SEAL resources and develop their skills.

A needs and provision analysis has been carried out to ensure that SEAL enhances, rather than replaces, good practice and meets the needs of the school.

Members of staff are interested and enthusiastic about SEAL and have an understanding of why it is important.

Approaches are in place for supporting emotional health and well-being of pupils, parents/carers and professionals.
	Time has been allocated to the class-based elements of SEAL and learning and teaching approaches are considered. 

Whole school aspects of SEAL (eg calming down techniques, problem-solving, peer mediation) are introduced across the school both inside and outside the classroom.

Teaching and non-teaching staff have knowledge of SEAL and model the social and emotional skills and agree ways that it may inform their practice.

Staff consider the emotional needs of the wider community, including the parent/carer in the experience of children’s learning; children use the Gold set at home.
	Assessment for learning approaches are used to ensure that SEAL learning opportunities are used effectively and learning is enhanced. 

There is consistency across the school community in the approaches drawn from he principles of SEAL; they are aligned with existing school policies and practice. 

The purpose of focusing on social and emotional skills is made explicit particularly how they contribute to the ECM outcomes.

The work to develop SEAL is reviewed regularly, including the use of pupil and parent/carer voice.
	There is a continuum of provision available to children to support them with the development of the social and emotional aspects of learning. This includes small group work and personalised support. 

Whole school approaches are embedded into practice, including multi-service professionals and non-teaching staff.

All staff develop ideas for supporting SEAL within a whole school framework. They modify, adapt and develop resources for use both inside and outside the classroom.

Evaluation data is used to demonstrate impact of approaches and inform priority development areas.

	
	Systems are in place to support all staff to develop effective teaching and learning approaches to SEAL 
	Systems are in place to ensure that SEAL learning takes place across the school day, including non-structured time.
	Feedback from across the school community on their social and emotional experiences.
	Feedback is evaluated to inform reviewing and planning. 

	
	School staff are supported in being aware of their own emotional needs.
	There are informal arrangements to support the emotional well-being of staff. 
	Formal systems are in place to support the social and emotional skills of staff.
	Systems are in place to share and celebrate how staff can use their own social and emotional skills to promote children’s learning, eg coaching, and staff circles of support. 

	
	FOCUSING
	DEVELOPING
	ESTABLISHING
	ENHANCING

	Achievements and standards
	Children’s learning is assessed against intended learning outcomes from SEAL curriculum resource. 

Whole school focus from SEAL curriculum resource is used to celebrate achievement. 

Children are given opportunities to identify their social and emotional skills.
	Evidence (both hard and soft) is used to determine the impact that SEAL is having on learning, behaviour and attendance in school.

The school has identified how to support children who need additional help in this area.

Children are given opportunities to discuss their progress with regard to personal development of social and emotional skills.
	Evidence of the children’s learning of social and emotional skills is collected. This is used to target support and for forward-planning. 

Small group work supports whole school focus for those children identified. 

Children are encouraged to make the link between their social and emotional skills and other learning.
	Evaluation data informs future planning including review of: whole school developments, learning and teaching approaches, curriculum contents and progress measures. 

Children’s progress is racked and provision amended accordingly. 

Children are encouraged to reflect upon how they have used social and emotional skills across school and at home.

	Personal development and well-being
	The school has undertaken an audit to identify curriculum opportunities for the development of social and emotional skills and their contribution to emotional health and well-being. 

The school undertakes regular anti-bullying audits in line with the principles of the DfES Anti-Bullying Charter. 
	The school leadership team has considered how SEAL fits onto the curriculum and has included it within the curriculum map, long and medium term plans.

The school uses the Say No to Bullying! theme and uses this to develop and enhance the school’s anti-bullying charter. 
	The delivery of the SEAL resource is monitored and evaluated to ensure that is takes account of the school’s changing needs and priorities. 

The impact of the school’s work to reduce bullying is monitored and informs and enhances future action. 
	Social and emotional skills are actively promoted across all subjects and throughout the school day. 

Links between the development of social and emotional skills and their role in reducing bullying are recognised and used to reduce incidents of bullying throughout the year. 


STEPS TO SEAL SUCCESS

	ASPECT
	ACTION TO DEVELOP
	LEAD PERSON(S)
	START DATE
	END DATE

	WHOLE SCHOOL LAUNCH AND MAINTAINING PROFILE


	
	
	
	

	STAFF HEALTH AND WELL-BEING – PROMOTING A POSITIVE WORKING ENVIRONMENT


	
	
	
	

	ASPECT
	ACTION TO DEVELOP
	LEAD PERSON(S)
	START DATE
	END DATE

	PUPIL HEALTH AND WELL-BEING – PROMOTING A POSITIVE LEARNING ENVIRONMENT


	
	
	
	

	CURRICULUM PLANNING


	
	
	
	

	ASPECT
	ACTION TO DEVELOP
	LEAD PERSON(S)
	START DATE
	END DATE

	INVOLVING PARENTS/CARERS 

	
	
	
	

	MONITORING AND EVALUATING


	
	
	
	


	( About Me and My School (  
(Key Stage 1)

	Name:_________________                     School:_____________

Year Group:_____________                      Age:_____

 Girl        Boy         (Please tick)                                           

You have been involved in working with other children in a small group. How much do you think that has changed you? Here are some statements about you.  Read each statement and then circle one of the ‘Yes’, ‘Don’t Know’ or ‘No’ boxes. 

	1
	I try to help people when they are sad more often.
	Yes
	Don’t know 
	No

	2
	I forget what I should be doing less often.
	Yes
	Don’t know 
	No

	3


	I know better what things I’m good at.
	Yes
	Don’t know 
	No

	4
	Other children want me to play with them more often.
	Yes
	Don’t know 
	No

	5
	I am better at telling when I feel sad. 
	Yes
	Don’t know 
	No

	6
	I am better at telling when I feel happy.
	Yes
	Don’t know 
	No

	7
	I know better when my friends are starting to get sad. 
	Yes
	Don’t know 
	No

	8
	I know better when my friends are starting to get angry.
	Yes
	Don’t know 
	No

	9
	If the work is hard I am better at trying to do it.
	Yes
	Don’t know 
	No

	10
	I am better at calming down quickly after I have got angry.
	Yes
	Don’t know 
	No

	11
	I get less upset if I can’t do my work.
	Yes
	Don’t know 
	No

	12
	I like my class more.
	Yes
	Don’t know 
	No

	13
	I work quietly in my class more often.
	Yes
	Don’t know 
	No

	14
	I can talk to my teachers more easily about anything.
	Yes
	Don’t know 
	No

	15
	I am better at taking  turns.
	Yes
	Don’t know 
	No

	16
	I like me more.  
	Yes
	Don’t know 
	No

	17
	I am better at some things.
	Yes
	Don’t know 
	No

	18
	I can work by myself more easily.
	Yes
	Don’t know 
	No

	
	
	
	
	

	19
	The teachers in my school are fairer.
	Yes
	Don’t know 
	No

	20
	Playtime is more fun.
	Yes
	Don’t know 
	No

	 21
	Other children are unkind to me less often.
	Yes
	Don’t know 
	No

	22
	I bully or pick on other children less often.
	Yes
	Don’t know 
	No

	23
	I tell the teacher if anyone is unkind to me more often.
	Yes
	Don’t know 
	No

	24
	I want to do well in my work more often.
	Yes
	Don’t know 
	No

	25
	I like coming to school more.
	Yes
	Don’t know 
	No

	26
	I like lunchtime more.
	Yes
	Don’t know 
	No


Thank you for your help! (
	( About Me and My School  
(Key Stage 2)

Name:_________________________                     School:_______________ 

Year Group:____________________                      Age:___________
                                                                                        Girl        Boy         (Please tick)                                           

You have been involved in working with other children in a small group. How much do you think that has changed you? Here are some statements about you.  Read each statement and then put a tick in one of the boxes.  Make sure you do each statement.



	
	Since working in the small group:
	Strongly Agree
	Agree
	Not Sure
	Disagree
	Strongly Disagree

	41. 
	I try to help people when they are unhappy more often.
	
	
	
	
	

	42. 
	I forget what I should be doing more often.
	
	
	
	
	

	43. 
	I know better what things I’m good at.
	
	
	
	
	

	44. 
	I lose my temper more often. 
	
	
	
	
	

	45. 
	I get more annoyed when other people make mistakes.
	
	
	
	
	

	46. 
	I can describe better how I am feeling most of the time.
	
	
	
	
	

	47. 
	I get upset more often if I don’t do something well.
	
	
	
	
	

	48. 
	I find it less difficult to make new friends.
	
	
	
	
	


	
	
	Strongly Agree
	Agree
	Not Sure
	Disagree
	Strongly Disagree

	49. 
	I am better at knowing when people are starting to get upset. 
	
	
	
	
	

	50. 
	If I find something difficult I find it easier to  still try to do it.
	
	
	
	
	

	51. 
	I’m less easily hurt by what others say about me.
	
	
	
	
	

	52. 
	I calm down more quickly after I have got angry or upset.
	
	
	
	
	

	53. 
	Other children let me play with them more than before.
	
	
	
	
	

	54. 
	I no longer laugh at other children when they get something wrong.  
	
	
	
	
	

	55. 
	I am much calmer.
	
	
	
	
	

	56. 
	I have more friends at school.
	
	
	
	
	

	57. 
	I find it easier to pay attention in class.
	
	
	
	
	

	58. 
	I worry less about the things I can’t do well.
	
	
	
	
	

	59. 
	I like my class more.
	
	
	
	
	

	60. 
	I work quietly in my class more often.
	
	
	
	
	

	61. 
	I want to do well in my work now.
	
	
	
	
	

	62. 
	I leave the room without permission less often.
	
	
	
	
	

	63. 
	I get on better with my teacher/s.
	
	
	
	
	


	
	
	Strongly Agree
	Agree
	Not Sure
	Disagree
	Strongly Disagree

	64. 
	I sulk or argue less often when I am told off.
	
	
	
	
	

	65. 
	I ask a question and wait for an answer more often. 
	
	
	
	
	

	66. 
	I can take turns better.
	
	
	
	
	

	67. 
	I listen better in class.
	
	
	
	
	

	68. 
	I am happier being me.  
	
	
	
	
	

	69. 
	I am better at some things.
	
	
	
	
	

	70. 
	I can work more easily without my teacher’s help.
	
	
	
	
	

	71. 
	I get up and wander around the classroom less often.
	
	
	
	
	

	72. 
	Playtime is more fun.
	
	
	
	
	

	73. 
	My teachers are fairer in the way they treat us.
	
	
	
	
	

	74. 
	It is easier to work in my class.
	
	
	
	
	

	75. 
	I find it easier to talk to my teacher about anything.  
	
	
	
	
	

	76. 
	I am less often picked on or bullied by other children.
	
	
	
	
	

	77. 
	I find it easier to tell the teacher if anyone is unkind to me.
	
	
	
	
	

	78. 
	I less often bully or pick on other children
	
	
	
	
	

	79. 
	I like coming to school more.
	
	
	
	
	

	80. 
	I like lunchtime more.
	
	
	
	
	


Thank you for your help! (






Pupil Voice





Developing a curriculum for SEAL





 





Developing the emotionally-healthy learning environment





Emotional health of staff








Self-harm awareness








Eating disorders








Pupils with specific learning difficulties





Group work to develop 


social


skills




















Teaching for learning strategies











Developing tutor		 time





Effective transition











Anti-bullying strategies








Peer support systems





Effective listening systems








Pupil


support systems





Evaluation and assessment





Working with parents/carers











Staff CPD





Staff and pupil interaction





SEAL across the curriculum





Understanding behaviour





Resolving conflict





Restorative justice





Community of Enquiry





Bereavement & Loss





Emotionally- based








school refusal





Additional needs e.g. autistic spectrum disorder





Inclusion





From Jenny Mosley Consultancies





Emotional Well


Time for fun and enjoying unconditional time with others. Friendships, stable, loving relationships with partner/family. Opportunities to express feelings, to talk through dilemmas in a supportive relationship. 





Physical Well


It is very difficult to enjoy good mental health if you are physically unfit, tense and lethargic. To dissolve tension, exercise frequently, relax, have a massage, eat/sleep well.





Cognitive Well


Reading books, watching plays/films. Debating ideas. Submitting ideas to others. Planning/structuring ideas and thinking things through. 





Spiritual Well


Renewing your sense of wonder and awe. You may get this from your religious beliefs, from meditation or taking time to contemplate the beauty of nature.





Creative Well


Enjoy hobbies. Appreciate art. Write/draw/sing/dance, etc. 





Gives you energy, perspective and balance





Pre-Intervention





Pre-Intervention
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